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Introduction

Today, if there is any concept that has gained currency in the world of
special needs education, it is inclusion. Major publications in the field
reveal the volume of intellectual effort that is being dissipated in the
examination of this emerging concept, Inclusion as a concept is
generating so much attention world wide as a new approach in the
provisions of services for learmers with special needs education.
Nigeria, the biggest and most populated nation in Sub-Saharan Africa
and indeed in the entire continent is not an exemption in this direction.
Clamours exist for inclusive education in both Nigerian Colleges,
Polytechnic and Universities.

The fact in Nigeria is that no concrete effort has been made with regards
to implementation of inclusive education. Integration which is the
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education of normal and those with special needs in the regular
classroom still remains the focus. The National Council for Exceptional
Children discussed the issue of inclusion extensively at its 12th Annual
National Conference held in Minna, Niger State - Nigeria in August,
2002. The Council still believes that the main solution to the problem of
special needs education in Nigeria is simply inclusion.

Inclusive education demands that the teacher should be able to meet the
needs of students with disabilities in a regular/ordinary classroom.
The success of inclusive education rests on quality teacher preparation
gearing towards inclusive education that is able to meet the learning
needs of diverse categories of learners with disabilities.

Conceptual Exploration

Special needs education, according to Kirk (1972), is a modification of
the education given to the ordinary child involving practices which are
unique, uncommon and of unusual quality, compared to school
practices intended for the ordinary child. This conceptualization of
special needs education is too restrictive and does not meet up with
today's changes in special needs education and regular education in
general.

Special needs education has been widened to include several
disadvantaged learners and those needing different forms and levels of
learning requirements. Special needs education is no longer education
given in special schools or classes by special teachers only using special
methods and approaches and special equipment. It is now education
given in regular schools by any well-trained regular class teacher and
for all categories of children (Obani, 2006).

Special needs education, therefore, is an upgraded concept of special
education. It is a British concept coined to remove the negative
perception thereby making it more ordinary and natural.

Obani (2006) observed that the central focus of special needs education
should include:

* Ensuring that schools provide for the diversity of their pupils
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without exception or discrimination, and to make them more
responsive to, and inclusive of all.

? Emphasis on what schools or the educational system should
provide to facilitate learning for all learners rather than focus on
the deficiency (disability) of the children.

? Schools to focus on the individual differences (learning
difficulties and needs) of their pupils rather than labeling and
treating them in categories as deaf, blind, mentally retarded, etc.

? Promoting the view that there is no clear-cut line of demarcation
between the educational needs of those with disabilities and
those without disabilities.

? Making the school system see special needs education as mere
educational problems rather than as personal permanent
characteristics of aset of learners.

Pupils and students with special educational needs are like other
learners who can be and should be taught in regular schools and
classrooms, by teachers who are knowledgeable enough to recognize
and understand their problems and difficulties and who can use
appropriate methods and approaches to meet their special learning
needs.

The foregoing portrayed, special needs education to be ordinary in
thinking and orientation. Itis this change in orientation of special needs
education that resuited into concepts like integration, mainstreaming,
education for all and inclusion.

Inclusion in education is an approach to educating students and pupils
with special educational needs. Inclusion rejects the use of special
schools or classrooms to separate students with disabilities from
students without disabilities. A premium is placed upon full
participation by students with disabilities and upon respect for their
social, civil and educational rights. Hence, inclusion is about the child's
right to participate and the school's duty to accept the child. It differs
from integration and mainstreaming which tend to be concerned
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principally with disability and special educational needs.

Inclusion has two sub-types namely regular inclusion or partial
inclusion and is full inclusion. In full inclusion setting, the students
with special needs are always educated alongside students without
special needs, as the first and desired option while maintaining
appropriate supports and services and at the same time, eliminating
segregated special education classes. Garuba (2003) citing the
Salamanca declaration of 1994 observed that the report provided the
needed international and theoretical frames for inclusive education
that the task of the future is to identify ways in which the school, as part
of the social environment can create better learning opportunities for all
children and by this means, address the challenge that the most
pervasive source of learning difficulties is the school system itself'.
According to Garuba, the Salamanca Declaration Report described
inclusion as the most effective means of combating discriminating
attitude, creating welcoming communities, building in an inclusive
society and achieving education for all.

The new anti-discrimination climate has provided the basis for much
change in policy and statute, nationally and internationally. Inclusion
has been enshrined at the same time that segregation and
discrimination have been rejected. Articulations of inclusion in ways of
thinking policy, formulation and law include:

? The UN Convention on the Rights of the Child (1989) which sets
out children's rights in respect of freedom from discrimination
and inrespect of the representation of their wishes and views.

? The UNESCO Salamanca Statement (1994) which calls on oil
governments to give the highest priority to inclusive education.

? The UN Convention on the Rights of the Child (2006) which
calls on all States parties to ensure an inclusive education
systematall levels.
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Pre-Service Teachers' Preparation

As noted by Obani (2000), whether we have been able to recognize them
or not, people with special educational needs form a significant
proportion (about 20 - 25 percent) of the general regular school
populationin the pre primary, primary and secondary schools.

This is because recent views of people with special needs have widened
to include not only those with blindness, deafness, physical handicaps,
intellectual disability but also include those with milder and hidden
forms of disabilities which often go unnoticed in schools.

Schumn and Voughn (1995) as well as Baker and Zigmond (1995),
equally noted that the increasing number of children with special needs
are being served in regular classrooms today and this is dramatically
changing the way special education services are being provided in
schools. They stressed that the development must be addressed in pre-
service teacher education programmes so that the next generation of
teachers will be better prepared to work more efficiently and
effectively.

Therefore, there is the need to amend the traditional ways of teaching in
regular classrooms to reflect the development in the school system.
Given the complex nature of classrooms and the increasing demands on
teachers, who often have little or no specialzed training in working with
exceptional students, structures should be set up to provide the
necessary help and guidance for teachers to make changes in their
instructional practices (Magg & Katsiyannis, 2000).

The implication of inclusive education (as a means of increasing
educational access to large number of pupils and students with
disabilities) is very strong for pre-service teachers' preparation. More
people with disabilities will be placed in the regular classroom than
before. In order to provide effective inclusive education for all students,
teachers need to be trained with different set of skills and knowledge
than traditionally required.

The increasing diversity among children in today's classrooms calls for
teacher preparation programmes that will train teachers who are able to
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themselves insuffiiently challenged by the regular
school/college/ university programmes.

The National Policy on Education of Nigeria saddled the Federal
Ministry of Education (FME) with the responsibility of coordinating
Special Education activities in Nigeria in collaboration with relevant
State Ministries, Non-Governmental Organisations and Interational
Agencies such as (UNICEF, UNESCO, UNDP, WHO, etc). In
connection with the above, the Federal Ministry aims:

(i) Provide special programmes for the gifted and the talented
people.

(ii) Provide free education to all children with special education
nceds at all levels of education.

(ili)  Provide all necessary facilities that would ensure easy access to
educationand

(iv)  Advise the three tier arms of government (Federal, State and

Local) to be financially responsible for special needs education'
programmes.

The only hope for inclusive education in the above lofty design of
Nigerian government is in items (i) and probably (ii) that spelled out
cqual and adequate cducational opportunities for all children
including those with special needs education.

It is noteworthy that the policy papers on special education in Nigeria
has always fared better. However, the reverse is the case when it comes
to implementation. This is acknowledged in the National Blueprint on
the Education of the Handicapped published by the FME. According to
the blueprint, success made so far in the delivery of special education in

Nigeria, although minimal in terms of anticipated impact, largely due
toinadequate funds.

Many aspects of the policy especially in the areas of administration,
integration, provision and management of facilities and identification
of children with special needs for the purpose of enrolment for services

only exist on paper.
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